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atter. "l otters to Gabby™ is 15 hullias; the exercise

all students in 3rd through 5th grodes helped them develop

to be read indivdually and then brought ampathy

home to their families Through structured activities, sty-
Letters to Gabby™ has several pur dents begon Lo develop sensitivity to
poses: the neaas "." the \':'IIIHI_P-_" eller wiiters
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Holocaust Art Education Project

CRADES 1.0 x e i PP ;
Holocoust Art Education music and writings of survivors. In oc We are all one race
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1|;kr_ﬂ_: their lives to ht"lp others, ‘h'_! JO - (.alor me human.
moke ing American Varan Fry.
Q Jl"&:":"'_'_“ -hr_", “am I'n;h'u'\' .'-.‘-:fr', :‘_‘ry ones f nany r.’ﬂ .":ii., ;‘.u.'_j'.“!‘.: N '»‘v
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The Literature of Bullying

Nearly one out of every three students between the oges of Il and 18
GRADES 0-8 i o |
has axpanenced some Torm .'Jf bullying. Uur school chose two piecas of

Wri t litsralure in every gr-'_‘,'.{»: leved thot dealt with the r-‘-nf“.,' of buxiymg_ Our walactions were

6TH-GRADE STORIES

' . Joan Baver’s story A Letter from the Fringe, included i the anthology On the Fringe
or S. ISBN* 0. 8037-2656-2)

. Norma Eox Mazer’s stary Tuesday of the Other June, included in the anthology Short
' * <
If you're involved Takes: A Short Story Collection for Young Readers (ISBN* O-6880-6092-7)

in a project that
successfully promotes 7TH-GRADE STORIES
acceptance of diversity,
community-building,

» Susan Cooper s story Muffin, included n

logy When ! Was Aqge (Vol.

peace and justice, tell ome 1} (ISBNE O-7636-10354.8)
us about it — and earn
some extra money in
the process.

- Nancy Werlin's story, Shorlcul, also in

cluded in On the Fringe

8TH-GRADE STORIES

« Gary Solo’s story Your Turn, Norma, in

cluded in o'z anthology Patty Crimes

. (ISBN#* O-15-201658 9)

Ce org 118" ) st

- Alden R. Cartar'’s story, Satyograha, also

ncluded in On the Fringe

range from S300 to

ished essay

lems WAL din
Wa developed reading strategies — De-

should fore, during and after - to go with each
formation ot \ 3

wy. We created matenads to activole stu-

dants prior knowledge of the subject and

ke pradictions b yefore and during

reading. We ncluded graphic orgonizers

thot featura ¢ Y clerments such as '.(.‘UH'»'_._]
characterizations, plot and theme. p»»llu.‘;

h‘-”- Ly book /

ongear \_sson plun- will

o Thowt ght, we included s ggestions on quastioning , drawing infer-

w Inclusion ¢

ences and using sensory imoges We had students compare and contrast nat only the two

stories bul also the charocters’ experiance with their own schooling experiences

We qgot the communty wolved by bring ging = .n'nmn... ion Theater (ww ﬂlm‘)q'hdl' M

theaterorg) ond its "Eaze the Teose” prosentation. ¢ Finally, other departments colloborat

ad with us to enrich students’ comprehensson of tha concept of bullying. The social studies

magazine to see the styla classes discussec cal situalions whare countries and people hod experienced bully
content wa're looking for ing and '-‘:!Lcd about how it could be prevented. Our lanquage closses discussed stereo-
R Sarl e RIS :‘-'f by typing, pregudice and racial profiing. Music courses sang and discussad Peter, Poul ond

; o ong The Baatles' *“We Can Work it Out. .

T(-_'OCh!ﬂg TO'EFGHCE As students reflected on the ide

deas in the staries, eoch reading class created o

statement ond © ac to be reprasented en o quill squara. On another sguore

‘_«_"_h '\Ylldnnf, n e ‘_':_::- SICINea hl' or ¥y Nams I na qQu H wh "h 1S Oromi *.x‘ﬁti‘u' dl'-

played in the front hall of =chool, is o tangible s and beautiful reflection of the ideas
developed and lessons tought throug
la

o avder Mosaic of Thought |"S:

Mantgomery, AL 36K
| hliterotlure

. P e
0) by Susan Zimmermann and Ellin O

ver Keene,

NTATT A

A\ wr. (ISBN*® O 435-07237-4)

We also welcome artwork visil www heinemann
or photogrophy relating to Carol Hillsberg and Helene Spak
the activity Wood Oaks Junior High School
Northbrook, lIL
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Developing a Media Portfolio
m Popular medin influence « Is the od fa

the development of =alf in picted 05 rec

to the people pictured in
ooki (), O e

young _:_'-'_"'.‘F_‘ll_' [cenoaars viaw commses they Loo skinny or muscu ar? Are they pase

wlor shows as role models for in netural ways or in strange postions?

wior and fashion, This four-step les-

+ s this image positive, neqgative or

sluddenls learn more obout how nautral? Why?
the media influence ther e cholces.

STEP THREE The whole
STEP ONE Students define media, Have tha ads of

o5 used hy sellis ||;-‘-'

cach group. What ara they

denls grscu

Who s the largel auc

the media to fead nages Lo consumers Arce the images rec

Possible answers: commercials on bviously posed?
alavision, radio o verisemenls,

STEP FOUR: MAKING THE PORTFOLIO

ve stuoents

magazines, billbaards, newspapers, junk

mao omputer images, telavision shows For the naxt two doys, ha

nd lyracs her somples of the ways madia depict
people i odverbsing. Students maoy focus

STEPTWO In sma "u‘; oups, sludenls

are given magazines and asked to pick gother ¢

on ona type of persan {(gender ar race) o
will

ite o latter

vanely of SUMmg Students

out the ads that appeal to them. They analyze aach sample and wr

wrile responses to the questions Lo someonem the :v_y,_-__';; r.:'l.-,j“r-.-: on the

- ".""W GO YOU ke this ad? somples. Fach |:|:v'f O must contam:

» Does it make you want ta pur hase « A decorative cover

he producl? « Fittean ----n‘x!e-;. 1ve from Lelevisson

or mavies, hve tron OG0 Or mMu=ic ong

sevan sentances cescnbing it Does

% A
'.“.‘[."'4'. genador or raca n D(‘l_’.l?l‘..: or

- l[_ 4

neqative ways t neutrol? Who rmeght

see it? Who might be influenced? What

daas this sample “soy” aboul media?
« A reflection latter, which should discuss
tha media and the mages you ve collected
Letters should be cne pags, double
spaced, They may be oddressed to anyone
in tha future (2g, o fulure grandchikd or the
nexl president of the United States)
For move on meda iteracy, see
Teaching Youth Media: A Critical Guide

to Literacy, Video C"_.:_}r_u_ll'_lll ond '_"_.'_'.‘_;.;
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Melizso Cameron

Cusa Roble High School

Orangevale, Caolif
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Community Through Photography

The communities wa live in delermine o good part of our lives. This is
GRADES 912 =
.‘r;“:-’u‘ull.)' Lrue for chi drcn, who are not ahle to maove gbhoul us easi Y as

some adults, Yet we rc'r:|v axamine what conshilules comemunity. ."‘ultinq into words

or pictures a concapt 5o vilal, so primal and 5o basic through the process of toking

pecturas, writng ubout commumity and :'liLv"h_: or reflection allowed my studants the
opportunity to uncover com-
mon problems and find strot
eqgies Lo address them.

Like many communities

prior Lo Brown v. Board of

Lducation, ours was ter-

ribly segregoted. Rob
County, NC., had at least
three school systems, one for
Blacks, Whites and Nolive
Americans. The process of
.’!I".'-(":’lrol":-'lfll':l'l Was po nlu
and violent for each group
and still there gre resent-
ments today.

In & counly with such
distinct culturas, how do you
get students Lo see outside
their own parspectives with-
out aggression? How do you
give students a different
view, something a little more

panaramic?

We started with a photo
graph and began Lo explore
one another and ourselves

Wae taught cur students how to take photographs and then had them write obout

these piclures. Some of tham had cameras, and some didn't. We had disposable cam-
eros available. They were Lo photograph somaething that was important in their ves

and communities.
Shernealia, one of my students, wrate abaut a dilapidoted barn
“The

d it to be down like that. It hrlnnqcr: to my :Jl-_‘._;l-f::-o:u

id barn was built in 1905, I looks like this now bacause a starm called Fran

grandfather and grand

ar. | like to look ot it because | Lry to remember all the good things Lhey did when
my mother Lells me about it.”

n this way. o @.‘-{-’lun::]l".* old barn that practically averyone would have dismissed

became os precious as the mast estesmed historical building in our county. The Com-

munity Through Pholography project allowed students the opportunity to picture and

talk about community from new perspectives

we abowl muning your own commimidy for across-Lhe-curricwlum lessons

vq. Get Teac

7 art: The Foxfire Interviews ($15.95) al www.

tepress.com. (ISBN* 08077453583)
Caroline Dunnum
CIS Ac udo_-rny

Pembroke, N.C.

THAT'S SO GAY.
THAT'S SO LAME.
THAT'S SO GHETTO.
HOW RETARDED!

They are the everyday moments that make us

cringe, that leave us wondering what to do,
what to say, how to respond...

The Southern Povertly Law Center asked
hundreds of everyday people how they
handled such situations. Their ideas can help
vou prepare for your next encounter with
everyday bias and bigotry.

SPEAK UP!

A GUIDETO
INTERRUPTING
EVERYDAY BIAS
AND BIGOTRY

COMING THIS FALL

www.tolerance.ora/speakup




Collective Poetry

We ¢ll have stories. I

22, we come Lo know cach other

telling our personal nar-

and ourselves. What are the |,'r ics of

your students” favorile songs? What

AP LDens 'th:" children l_x'_".ll" o
l'hn'):'{i s ‘|u: country or their home-
land before thay were born? What

hl‘!l"r.f-ll'-\ when ch |-:r-:r ana ther

leachers begin to explore the stories
of ordinar ¥ '-"::-'FI'-" families ar d sell?

This activity creates opportunities
for students Lo write poetry, investi-
gate history, distinguish between the
idens of facl and apinion and par-
lictpate in the dramalic reading of o

stary poem.

Woven into the curniculum iz the
theme of patlerns I':'.'.r‘ny..l.' are
connected to aach other l'w:_;_:;h

societol polterns. Families are woven

1 genatic pottern based on an
- 18- '-"['.:"

to EApress their art, The

¢eslry. And poets and ar

use pattarns

€ess0n o

bjectives include st

exploration, anolysis ond creation of
patlerns.
Collective poetry iz an axercise

ned to encoura

ge students to

ym @ shared pattarn in ordes
lo join their voices in a collective

rhythm, It builds community and en-
pation from those

share individually

courages partic

Collective Poem Procedure

« (sive “‘hl:l';‘vl'.‘, Q 3- oy 5 cord

« Ask students ta number 1to 5 on the
Ia"" DONger,

« Then ask them Lo hist

» Your parents/quardions say that

annoys you, muokes you laugh,

v-.uL‘_f_‘: ’,'.‘)l.‘ f.’; ’~."lfb_— U1 scare

oS you.

sound three times

» Your faverite ploce in the world.

- Your favorile color fiva times

« Your favarite thing o do.

Ask five students ta collactivaly read
thew poems. They toke Lurns each read
ng one line ol o time. They read each

ne n any order until they each have
raad oll hive phrases. For instonce, the
hirst studant might choose to first read
his or her favarite sound. After the oth
ers chaose and read a line, then the first
sdent choases a second line

all five =

reaaq,

o the others, unt cents
have reoad all five lines

Hare is an example of how the first
line read of a colleclive poem might
sound wilh hive readers particspaling

« Studant |

» Sludent 2.

blue, blue, blue, blue, blue
n my pink bedroom with
my butterlly bear

« Student 3: not until you finish your
homework

« Student 4: tick-tock, tick-todk, tick
tock

« Student 5: Wt

lever
The lyrical and rhythmic way Lhe
collec

surprises both audien

tive poem llows often pleasantly

& und octor. In
traduce the idea of patterns with this

aclivity, explaining how the pattern thay
used to

ve 'f'w.rm‘ of the Codieg

creale their list transfers into

c paem

For information reqard

§ OLhwer

sons in this anil, email [h;j» author ot

herains@uga edu
Maria Winheld, doctoral student
University of Georgia

Athens, Ga,




