‘Mathematics for Our Past’

family or estranged from their families:

e Mathematics for Our
¥ v m

it Deyet” began os o &th

grade stalistics project using tombstone
data from the Ingham County Home
Cemelery near ocur school

Our studants come from upper-mid
dle-class homes and live in a sheltered
suburhan community with little exposure
to anyone :.lgrn’u,u"?w differant than
themselves. Teaching tolerance is dif-
ficult when they have few experiances
wilh diversity. This project introduces
students to a diverse group of people
who experienced intolerance

In the late 1800s, the cemelery
started as o burial place for rasidents
of the Ingham County Poor Farm. Upon
hearing the name, many ask, *“What is
Q p.;:c}' Farm?® In the lU“’l centur ¥ it
was mandated thot sach county care
for its pPOOr The Poor Farm was a home
for those who had been casl out of
society: pecple with physical or mental

disabilitios; the clderly; those with no

and unmarried, pragnant young womes
rejected by their families,
On our hrst visit to collect data ond

do rubbings, students had lols of ques

tions. Why was the cematery so run
down? Why ware babies buried there?
More questions came when we ano-
y2ed the data. '-Vh'\' was there so little
nfarmation? 4 lusl name, maybe a first
narme. A ¢ leath date, but no bll'.h d’.}l‘.‘
Sometimes a death age. A few small ba-
bicz, '_]l‘,'_{ 4] ||,){ |‘:" |':>'-|‘xplﬂ in ’hCi! 7‘[:]:.. gl:lb
and 905, but hardly anyone in between
I'he death years ranged from 1890
Lo 1943 and there ware no tombslones
from the 1920s. Why? Students had many
guesses. Was it something to do with
Warkd War |7 Was the farm shut down
during thosa years? Did no ane die in Lhat
time pariod? A local histonian showed us
now 1o dr_; hl-,l(_'t u.ul e '-r"l‘ll'l'h. From “'Dt
we learmad that during the 1920s the

Poor Farm recenved payment from a uni-

GREAT ANTI-BIAS 1D

versity for bodies abtained for research

Groups of students did presanta
tions ubout the cemetery to anyone who
would listen. We :ound oul I'l_!l‘! 1he has
torical commssion that we could apply
for o historical marker for the cemeatary
In the fall of the nexl school year our
students were proud to have o historica
marker dedicated ol the cemetery.

This progact has helped students be-
come emationally involved with real people
who were very differant than themeelves
Thesa lessons from the cemetery project
enabk: students Lo better undarstond the
meaning of tolerance, communiy bulding
and justice in a very perscnal waoy

For an excellant and complete [esson
plan on (earning about gecgraphy and
history from your local cemetery, visid
http:/fallinncelaasuedu/internetclass/
Examplelessoni htm!

Barbara Kissling
Kinawa Middle School
Okemaos, Mich,

A5 AND ACTIVITIES from teachers everywhare



Kids to the Rescue

One day, Hadige, an Iranion American éth-grad
WIS er, comes 1o school wearing a white headsearl.
Cool,” says Tania, Hadiga's friend
“Not caol.” whispers Tim, another &th grader. “What is she

WEear ';;7 Looks like the Taliban

She should go back to her
country.” Hadigu walks away but not before Tun grabs her ond

s waler oll over har head and scorf

m F""'l-’i'” e and this is lylr\r "o voice sg VS, “We're Con
flict Managers, and we can help.”

This is how C

d Elementary School work on the playground. A total of 1

onllict Managers at Sacramento’s Wilkam

intermadiate students make up the group. After training for
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Cinay Sosoki, the coordinatar
What do the other students think of Conflict Managers? In
a school survey, 0 percent of the students polled said thay
waould recommend Conllict Managers to their friends.

For a comprehensive quide to Conflict Management devel-

oped by The Ohio Commnission on Nspute Resolution and Con

fiict Management visit; www staleoh.
Syeda Z. Hamdani
Wilkam Land Elementary

Sacramento, Calif,
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/Discovery

Discouraged by images of Columbus greeting indigancus

necessary to challange middle school

people with hopeful smiles and handfuls of gifts, | found it

tudents with another point of vi
Movning Girl encourages students to rx:mnd thew perspectives on lhﬂ
themes of exploration and “discovery.”

Marning Girl paints the story of two Taino siblings living before the arrival
of Europeans. The two children in the story are the same age os most of the
readers, and the students easily connect with the lives of Moming Girl and
her brother, Star Boy. When thay see what Columbus does in the
ask questions such as, "How co ulJ Columbus discover this slond if people

story, they

wWere olrcad',' here?” Or, “How cauld ha think he could force his Ionﬂ‘v‘v";?-‘ and
red KON VPO on these F(‘Oplc

Students then listen
Ve Friend and their quarics are affirrmed. The yrics highlight both sides of "now

Lo the song “1492." from the music compilation | Will Be

workd” exploraticn with such Ines o, It was a courogeous thing to do, but some-
one was akeody here.” Although the Columibus contraversy is the essence of this
unit, students learn skills and methods of critical thinking that are opplicatile to
future kearning and thinking ahout Bsues of toleronce, respact and empathy

Along with Morning Star (ISBN* O78681558X), also wee Jane Yolen's baok
Encounter (ISBN® O15201389X) for another native child's perspective on the
invasion of Columbus

Rethinking Schools has published Rethinking Columbus ($12.6

considered the definitive teacher’s tool for educating about the invasion of

o "
5), which s

Amenca. Visit www.vt:lhu'.l-.uu_rsrhnn{: com.
To order your free copy of | Will Be Your Friend go to www.leachingto!
erance org/fresources.

Shena Driscoll

Newfield Middle School
Newficld, NY.
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Heww ary good ideas? Drop us

1492

words & music by Nancy Schimmel

In fourtaan hundred and ninely-two
Columbus sailed the ocaan bluc.

It was a courageows thing to do,
but someone wos already hera.

{Chorus)

The it and Charokes,

the Artec and Menomines,
Onondoga und the Craa.
Columbus sailed ocross the sea,
but someone was already hare.

Columbus knew the world was round

So he looked far the Eost while westwaord
hound

Bul he didn't find what he thought he found

For somcone was already here

ILisn't like “twas empty spoce

[he Caribe met him [oce to faca
Could anyona discavaer the ploce
When zomeone was already harae?

5o tall me who discovered what

Thaought he was in o differant spot
Columbuz was last, the Carikss were not
They were already here.

lirves st udlt-.‘:n':_.i;n'.o:)cf'nrqix:J.--um-.ug



Write
for Us!

If you're involved
in a project that
successfully promotes

acceptance of diversity,

community-building,
peace and justice, tell
us about it — and earn
some extra money in
the process.

Teacher assays (up to 1,0
scribe effective
classroom progrom ated
to tolerance and diversity
Fees range from $300 to

$800 per published assay,

Activity Exc hr_}ngc items
{up to 400 words) should

include concise information

s paid for each Activity E

change item published

lesson plans w

as l'lf ”u_—

e styla

'IL.IIH__] ;Llr,

and send your manuscript to

Teaching Tolerance

NISSIONS
400 Washington Ave

?-1cnfﬂn‘u"‘|m"; AL 36104

We also welcome ar twork
or photegraphy relating to

the activ

.Breaking the Barrier

W"mu-mfzw{ The day hod started out normae ly with a game planned for language
el orts. Wea split the room in half, one side being the "yes” side and the
othar side the “no” side. The students were Lo answer questions by moving to one side
of the room or the other
“Would you stand up for a friend if they were baing bullied by someana?” “Waould

you treat somaone differently for how thay looked?” It wasn't their answers that

shocked us, it was the fact that before Lhey maved, they looked to zee what their
friends ware ."t‘m‘u_‘

All of these students ware following the crowd

We realizad that these students probably did Lhe same sort of th ng in the hall-
ways, the locker rooms and on the bus. If they saw someone being treated unfairly,
they would wait to see what everyona alse did before they would toke action. Would
they even toke a moment to consider their own morals, volues or sense of judgment?
Would thay :,’u e wrong fhinq il,l."? Delguse everyone alse was dumg l?

The gome was originally created because the students were baginning lo read

an

ovel, Roll of Thunder, Hear My Cry, about pride and ¢ ourage in the tumultuous,

pre-civil rights South during the 1930s. During the reading of the novel, they contem
ploted the damage done by prejudice and how thay could grow to be courageous
individuals who stand up for what thay balieve,

Students became very passionole about the mistrealment of African Americons.
They felt strongly about not treat ng others the way Cassie and her fom by ware
treated in the novel. Wa told them things like that still happen today and it weuld
toke each one of us Lo stand up for aach other to stop the mistreatment of othars. We
had a friend come in and speak to the class about his experience growing up as an
African American child in the turbulent 1950s South. | it e by little, we saw their views
changing as they realized that following the crowd might not be the best thing to do

This unit provided both teachers and students the motivation o step out of e
comfort 7ones. We continue to work on establishing a talerant environment in our
school hallwoys and beyond

Tha No Dissing: No Name Calling Week kil ($12995) is a greal resource for making
the hallways safe for students. Find out mare ot www.nonamecallingweek.org

Mildren D. Taylor's Roll of Thunder, Hear My Cry (8699, ISBN £ O140384510) is
available at Puffin Publishers.

Heather Williams and Rita Umansky
Northbrook Junior High School

Northbrook, lI.
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Tolerance and Genocide

:.".\, Qg wor f“ hir.fory tcr_:-'_|n-

ar, | seck to connect the

of the past with the issues of the

events

world today. While planning o unit on
World War Il and the Holocoust last
vear, | read the book A Problem from
Hell: America and the Age of Genacide,
by Somantha Powers. It opaned my eyes
to Lthe atrocities of the Armenian geno-
cide, the Khmer Rouge, the Holocaust,
Rwando and Bosnia. Most genocidas
are ianored and not addrassed in public
schools

| crented a lesson focused on the

larger question of parsonal responsibili-

ty. | chosa this not to toke oway from the
haerific evenls of Werld War |, bul Lo
bring to students’ attention that despite
the oft quuh;d phrase regardng Lthe

Holocoust — “Never again” — genocides

continue to occw ground the world
We discussed the statistics and evi

dence |.--n:-:.rd"'-‘:; genoc des. “Who was

responsible?” “Are you responsible if

you do not try to stop things like this?"

‘Why do people treat other human be-
ings in ways like these?” Students wrole
assays aboul what they would do if thay
were in o situation where a group was
being targeted

My Fth-grade students wera
‘I-.'._.._‘]hf{L_' rn_uf,pr_nl_ff.. .'md C".ICL']U'.'.‘
The lesson servad to expand students
thot »{|hf.’. aboul genoc ide from “The
Haolocaust was a harrible event” to the
idea that genocide will continue to exist
as long os our waorld has intolerance
ignorance and people who do not stand
up f-:-r wh'_]l ey h&liﬁvn n.

This year, | am going to extend the

activity into a five-day lesson thanks to

-

Choices for the 21st Century Educatio

Program. Choices produces curriculum

units on a variety of public policy, histori-

cal issues and international issues that
are designed to halp students under
stand events and use civic jucgment to
explore policy alternatives.

The lessons regarding genociaa

were ideas that ;pq_:in‘- to students

and remainad with them oftar the unit
ended. | think whan thay realzed that
millions of }'.-v‘u")D'C in Alrica. the Middle
Fast and Eastern Curope had died from
genocide during their own litetims,
students ware shocked, soddaned and
cven scored

They realized that genocide can hap-
pan anywhere in the world where ntol
srance axists. Some students expressed
the concern, “If it could happen Lo them
t could hoppen to me.”

The Choices for the Zlst Century

Education Program is available of www.

choices.edu or Choices Cducation Pro-
gram, Walson institute for International
Studies, Brown Universily, Box 1948,
Providence, Rl Q2912

Samantha Power's book, A Problem
from Hell: America and the Age of
Genocide, is published by | farperCollins
Publishars (1SBN? DD460541644).
Lavra Sicilione
Nashoba Ragional High School

Bolton, Mass,

Activity Exchonge was compiled by JEFF SAPP - hustrotions bry JENNIFER HEW TSON
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on R e i na i ried voices in o 4 white. & discourse c
Our writing process coincided perfectly with the president’s upcoming State of the EN
Union address in Junuary. Their a ssignment was to listen to the President’s address

--~ 3SON FOR
\ YOUTH ABOUT
A DmG UP.FOR JUSTICE.

Whenthe youthrof
power Doetry Bitfiinghamggla.,
took to the St:_l;'GCts
""vy"ml("""} In a recent creative writing class, | was shocked at the apathy my stu- - L and Ch&lue“/gt‘(l
O Sleiet segregation,

dants had regarding laws and political platforms that promota hatrad

or intolerance. Several in the class were nearing voting age and one or two were

legally able ta vote, bul no students wara interested in finding out mare ahaut the the'\' laun(hed a
politicol process. One student simply remarked, "Palitics is bo ring.” Fguo‘uﬁbh.“

Wa began to discuss some of the current issues Lhat would affect the students in
our classroom. Callege tuition wos going up. There wara issues aboul imm igration,
health care, transportation, jobs

and gay marrioge. They realized

that many of these policies were
dasigned to promote the intolerance
ol et s My i beliads ...and ¢hanged the world.
didn't fit in with the dominant group
My students began to wonder how
they might let other studants know
about thasa important issves. We
talked about the impartance of
sharing ideas and beliefs by finding
u commeon language with which we
might communicote,

wanted my students to see the
range of social und political power
that words could have, to see the
way words could be shaped to give
voice to the voiceless. We had been — L
learning how to use literary devices
and had been ¢ ._"Jm':’ poems by TEACHING TOLERANCE PRESENTS

authors who used these devices
wall. These writers also commented

on the necessity of accepling varied voicas in ¢ Lraditiona ly white, male discourse, |
hoped theyd see writing as o means of transformation for themselves and their read

“rs.

and then use any combinalion of the postic devices we'd learned to respond to an as- Ammmw&
pact or an idea within the speech. They read their responses oul loud in class.

None of us was prepared for the range of responses written. Tha next day, when

This FREE teaching kit includes

aach student read, there wos a deeper fellowship in the classroom. We were a diverse
standards-based lesson plans.

cluss, and wa had found a way to shara our personal opinions and practice tolerance
of aach olher’s voried beliefs. We learned to question rather than Lo criticize. We :
9 www.teachingtolerance.org/

learned to listen rother than to be r aht or wrong.
- resources

Check out the Favarite Poem Project at www favoritepoemaorg for ideas on how
teachers can revilalize poetry in the classroom.

Kirsten Ogden
California Poets in the Schoals Program

ORDER NOW! Return the
card on the next page

Claremont, Calif.




